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до вивчення мови. Тому проблема застосування інноваційних технологій у нав-
чанні іноземних мов потребує більш детального опрацювання у контексті сучас-
них освітніх концепцій, які спрямовані на створення комфортних умов навчан-
ня, за яких кожен студент відчує свою успішність, інтелектуальну спроможність. 
Подальші дослідження щодо впровадження інноваційних технологій навчання 
іноземних мов вбачаємо в аналізі та урізноманітненні структурних компонентів 
інноваційних технологій навчання іноземних мов.
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ТВОРЧА РОБОТА З ПІДРУЧНИКОМ
ТВОРЧЕСКАЯ РАБОТА С УЧЕБНИКОМ
THINKING OUTSIDE THE TEXTBOOK
Розглянуто альтернативні види роботи з підручником на занятті з англійської 
мови, які є доповненням до стандартних вправ, що пропонуються сучасними вітчиз-
няними і зарубіжними підручниками. Їх метою є створення комунікативно орієнто-
ваного контексту вивчення мови, підвищення мотивації і зацікавленості студентів та 
забезпечення більшого розмаїття видів роботи в аудиторії. 
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Зроблено спробу надати зацікавленим та творчо налаштованим викладачам 
іноземних мов деякі нестандартні ідеї щодо розширення можливостей основного під-
ручника та найбільш повного використання запропонованих у ньому друкованих 
та аудіотекстів, вправ та ілюстративного матеріалу для розвитку одного виду мов-
леннєвої діяльності (аудіювання), однієї мовної системи (лексики) та одного типу за-
вдань (граматичних вправ).
Для роботи з монологами та діалогами розглянуто такі види завдань, як про-
гнозування подальшого тексту або репліки, угадування подальших лексичних оди-
ниць або граматичних явищ, відпрацювання елементів інтонації (наприклад, фра-
зовий наголос, паузи) та знаходження в тексті та відпрацювання сталих розмовних 
висловів. 
Підхід, запропонований для роботи з лексикою, полягає у вивченні не тематич-
ного вокабуляру, а лексичних одиниць безпосередньо в контексті, що набагато по-
легшує їх запам’ятовування та правильне використання в мовленні. Завдання для 
відпрацювання лексики включають роботу з похідними словами, синонімами та ан-
тонімами, гніздами слів та словарними іграми як засобами закріплення лексичного 
матеріалу. 
Розділ, що стосується граматичних вправ, розглядає нетрадиційні підходи до 
заповнення пропусків та граматичних трансформацій.
Ключові слова: підручник, види роботи, прогнозування мовних явищ, елементи інто-
нації, мовні шаблони, заповнення пропусків, граматичні трансформації.
Рассмотрены альтернативные виды работы с учебником на занятии по ан-
глийскому языку, которые дополняют стандартные упражнения, предлагаемые 
отечественными и зарубежными учебниками. Их целью является создание комму-
никативно ориентированного контекста изучения языка, повышение мотивации и 
заинтересованности студентов и обеспечение большего разнообразия видов работы 
в аудитории.
Предпринята попытка подать заинтересованным и творчески мыслящим пре-
подавателям иностранных языков некоторые идеи относительно расширения воз-
можностей основного учебника и наиболее полного использования предложенных в 
нем печатных и аудиотекстов, упражнений и иллюстративного материала для разви-
тия одного вида речевой деятельности (аудирования), одной языковой системы (лек-
сики) и одного типа заданий (грамматических упражнений).
Для работы с монологами и диалогами рассмотрены такие виды заданий, как 
прогнозирование дальнейшего текста или реплики, предвосхищение дальнейших 
лексических единиц или грамматических явлений, отработка элементов интонации 
(например, фразовое ударение, паузы) и нахождение в тексте и отработка устойчи-
вых разговорных словосочетаний. 
Подход, предложенный для работы с лексикой, состоит в изучении не тематиче-
ского вокабуляра, а лексических единиц непосредственно в контексте, что намного 
облегчает их запоминание и правильное употребление в речи. Задания для отработ-
ки лексики включают работу с производными словами, синонимами и антонимами, 
гнездами слов и словарными играми как средствами закрепления лексического ма-
териала.
Раздел, касающийся грамматических упражнений, рассматривает нетрадици-
онные подходы к заполнению пропусков и грамматическим трансформациям. 
Ключевые слова: учебник, виды работы, прогнозирование языковых явлений, эле-
менты интонации, языковые шаблоны, заполнение пропусков, грамматические трансфор-
мации.
The article deals with alternative coursebook-based activities in an EFL class. The 
activities offered complement those standard ones usually found in domestic and foreign 
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textbooks. They aim to create a communication-based context for language learning, boost 
students’ interest and motivation, and provide a wider variety of activities in the classroom.
The article endeavors to provide creative and searching FL teachers with some ideas 
as to how to use the opportunities offered by the coursebook to the fullest and to make the 
most of its printed and audio texts, activities and visual materials to develop one speech 
skill (listening comprehension), one language system (vocabulary) and one type of activities 
(grammar exercises).
Offered for working with monologues and dialogues are such types of activities as 
prediction of further text or utterance, anticipation of lexical units and grammatical phe-
nomena to be used, studying and practicing some elements of intonation (e.g. sentence 
stress and pauses), and finding in the text and practicing «language chunks».
The approach suggested for vocabulary study consists in learning not lexical sets, 
but lexical units directly in the context, which facilitates their better retention and correct 
usage in the speech. The assignments dealing with vocabulary include work with deriva-
tives, synonyms and antonyms, word networks and word games as means to consolidate 
new lexis.
The part regarding grammar exercises tackles non-traditional approaches to gap-fill 
and grammar transformations. 
Keywords: coursebook, activities, language phenomena prediction, intonation elements, 
language chunks, gap-fills, grammatical transformations. 
A textbook has always been and still remains an essential and integral part of a for-
eign language class in the academic setting. Teaching English as a foreign language, in 
contrast to teaching it as a second one, lacks one very important advantage of the latter, 
namely a 24/7 immersion into the language environment. Under these circumstances a 
textbook becomes one of the primary sources of linguistic material, language phenom-
ena and their uses. Besides, the course book provides system, consistency and logic for 
the FL teaching and learning.
The situation with the textbook supply and variety at the university level for stu-
dents of English has greatly improved over the last 20–30 years. Though textbooks by 
Arakin, Matyushkina-Gerke and Kaushanskaya have not been completely phased out 
and are still being used as supplementary sources, available today is a wide selection of 
British-published of different levels addressing various aspects of the English language. 
Their indisputable strong points are the authenticity of the language material, commu-
nicative orientation, extensive use of visual materials and simplicity in the presentation 
of the subject matter.
But even those courses like Upstream or Gold, as good as they are, have their own 
weaknesses and downsides, like little variety in the range of topics, their volume and 
the activities facilitating their acquisition from level to level, somewhat shallow presen-
tation of grammar and a total lack of translational exercises which contribute greatly to 
the language proficiency of FL learners. Employing the standardized methodological 
approaches and activities for teaching the four language skills and used all four years 
throughout the undergraduate course (and possibly beyond), these course-books with 
time may somewhat lose their engaging and pioneering appeal for students and need 
to be supplemented and augmented by the ideas and resourcefulness of the FL teachers 
themselves.
Hence, the aim of this article is to give the aspiring and searching teachers of for-
eign languages some insights into how to think outside the textbook, push the envelope, 
and make their classes even more gripping, challenging and productive. Overviewed 
and presented in the article are the innovative ideas of the British authors as to how to 
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make the most out of the course-book in terms of one language skill (listening compre-
hension), one language system (lexis) and one type of the textbook activities (exercises).
Listening activities. For a long time now, listening activities in coursebooks have 
tended to follow a fairly set formula: set the scene, pre-teach vocabulary if neces-
sary, listen to the recording and ask some comprehension questions. This algorithm is 
well-grounded as it follows the format the students may find in exams and tests, and it 
can be good for developing top-down skills, such as prediction. However, it can also 
become rather tedious, used lesson after lesson, and even more importantly, it ignores 
some vital aspects of the listening process.
It is a good idea adding some bottom-up, or decoding, activities to the text-bookish 
listening activities to not only provide a bit of variety, but really help learners to acquire 
listening skills rather than just testing them. 
A British ELT professional, teacher trainer and author Rachel Roberts suggests 
pausing and predicting technique to develop listening skills, both top-down and 
bottom-up. 
To focus on the more top-down aspects of prediction, the teacher could pause the 
recording of a dialogue after each thing said by person A and have the students predict 
(say or write) the lines of person B. If it is a monologue, the students write down what 
they think the person will say in the rest of the talk.
For more bottom-up approach, the teacher might try the following activities (which 
might work better after using the comprehension activities in the course-book) as a way 
of encouraging the students to notice certain aspects of language.
Having previously picked out some useful expressions from the listening, pause 
the recording half way through (or before) the expression and ask the students to com-
plete it from memory. For example, He was trying to find his passport but it seemed to 
have… (disappeared into thin air).
Pause the recording after «referring» words (mostly pronouns) and ask the stu-
dents to identify what they refer to. For example: Albert Einstein is widely considered to 
be a genius. However, his education did not start off so well (pause – who does his refer 
to?). He didn’t learn to speak fluently until six or seven, and one of his teacher wrote on 
his school report (pause –who does his refer to?) «He will never amount to anything, 
meaning he would never be successful. How wrong he was! (pause – who does he refer 
to?) [3, p. 31].
In real life it is not uncommon that we start listening in the middle of a conversa-
tion, or when we turn on the radio or TV in the middle of a program. In a very simple 
but remarkably effective idea another British author John Madden suggests actually 
starting in the middle of a recording to help the learners develop the confidence and 
skills to deal with real-world listening situations.
The students tune in as best they can, then discuss with a partner what they under-
stood and what they think might have been said before they started listening. They can 
then listen to the entire recording and check their predictions [1, p. 24].
A British teacher and teacher trainer Peter Roach maintains that using the tran-
scripts of the textbook audio recordings can be extremely useful for helping to develop 
bottom-up listening skills. The learners can use the transcripts as a way of checking 
what they have written during a dictation or dictogloss (dictations at the natural speed) 
activity. However, they can also use them to work on specific bottom-up skills.
The students could look at the transcript while they are listening, and mark the 
words in each phrase or sentence which carry the phrasal stress. More confident learners 
could try to predict the phrasal stresses and then listen and check.
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Students could mark pauses in the speech, using slashes. The activity highlights 
the importance of pausing in understanding the oral text. For example: Those who sold 
quickly / made a profit. (= a profit was made by those who sold quickly) vs. Those who 
sold / quickly made a profit. (= those who sold made a profit quickly, not slowly). This 
could be a while-listening activity, or the students could predict and then start to check.
To focus on vocabulary, the learners could look at the transcript and pull out groups 
of words that often go together (formulaic chunks). They could then listen again to how 
they sound when pronounced naturally.
The teacher could choose a short section which contains a minimal pair of sounds 
that the students usually struggle with (for example /i/ and /i:/) and ask them to mark the 
two phonemes on the transcript, before listening and repeating.
The activities listed above can go together very well with the traditional 
comprehension ones found in the textbook giving the teacher more variety and 
helping students develop their listening skills in a more rounded way [2, p. 29]. 
Lexis-based activities. Most textbooks present new vocabulary organized in lexi-
cal sets, i.e. groups of related vocabulary units. The rationale behind this arrangement is 
to give students to see or hear the words in the context during reading or listening and to 
use them in a context in speaking or writing. The topical set-up of the lexis is supposed 
to facilitate its better and quicker retention as well as a more confident use of new words 
and phrases.
In the classroom however it takes much more practice and learning as well as dif-
ferent techniques to get the students to use new vocabulary correctly and confidently. 
British researchers Thomas Tinkham and Robert Waring found that when all the words 
to be learned in a group were related to each other, it took from 47 to 97 % more repeti-
tions to learn them than when the words in the group were unrelated [5; 6].
Textbooks will generally provide controlled practice activities, such as gap-fills 
and matching tasks, and freer practice opportunities like monologs and dialogues, 
where the students can personalize and use vocabulary in a less constrained way. What 
the coursebooks do not tend to do is to allow the students to explore and analyze the 
lexical items. The following activities are called to help them remember and use those 
items in the future.
Focus on meaning. If the lexical items come out of a reading or listening text, the 
teacher may encourage the students to notice them for themselves before they look at 
the vocabulary box. This will make it more likely that they will remember the words 
later as well as will focus them more on the context in which the words arise. For ex-
ample, the teacher may ask the students to find ten words that describe personality or 
appearance, and then compare their ideas with their partners. It is quite possible that 
they will find words which are not in the lexical set, or about which they disagree. If that 
happens, it is an added bonus as discussing which words should be included into the set 
will start them to engage with the words and their meaning.
Other activities for exploring meaning might include asking the students to find 
synonyms for as many of the words in the text as possible. The class can then discuss 
any differences in meaning between the synonyms, which will help to clarify the exact 
meaning of the words in the lexical set.
Still another activity is to ask pairs of students to put the words into groups of 
three or four, with one word being the odd one out. Then they give the grouped words 
to another pair, who have to find the odd one out and explain why. Again, the activity 
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actually works better if the answer isn’t obvious, or there is more than one answer, as the 
students then have to spend time explaining the reasons for their choices.
Focus on form. The words (and phrases) given in a lexical set usually come in 
isolation. That is why it is important to teach the students not only the meaning of this 
or that lexical unit, but also their combinability. As long as it comes in a text or audio 
recording, the teacher may get the students to look at the words around it, that is its left-
hand and right-hand lexical valence and study possible collocations. For example, in a 
class on weather the students’ attention may be drawn to the action that a hurricane can 
do, namely hit some area, and the noun hurricane in this collocation may be substituted 
by tropical storm, earthquake, tsunami and others.
The grammar of the word is also vital. If a lexical set includes verbs, the question 
is if the students know their past simple and past participle forms. Or it may be quite 
useful to concentrate on specific verbal patterns, like explain smth. to smb. or explain 
to smb. smth.
Word formation is also an important area. The students may be asked to produce 
as many words from the root manage as possible. To do that, they may work in pairs or 
small groups in the classroom, or work individually at home using dictionaries. The stu-
dents are supposed to come up with the following word family: manager, manageress, 
management, manageable, unmanageable, managerial.
To work on the spelling of the new words, different language game activities may 
come in handy. For example, the students may be asked to write down half the words 
from the lexical set with either just consonants and gaps for vowels or (harder) vice ver-
sa. For example: SP_CT_C_L_R or _ _E_ _ A _U _ A _ (spectacular). Then they give 
their gapped words to a partner (another group), who have to complete the gaps in the 
shortest possible time without looking back at the set of words.
Teachers should not forget about teaching pronunciation either. For example, they 
can ask the students to categorize the words in the set according to their stress pattern 
(e.g. DEsert, seCLUded, gourMET) or ask them to group those words according to the 
vowel sound in the syllable with the main stress (e.g. suit vs. suite).
Focus on revision. Lexis revision activities provide a perfect opportunity to mix 
up the words with previously studied lexical sets.
A variety of words can be reviewed through activities known as «backs to the 
board» aka «hot seat» in which two members of two teams try to guess the word written 
on the board behind them through the clues given by their team-mates, who can see the 
word.
Revision can also be used to encourage the students to continue to think about 
the original lexical sets through various categorizing activities. Small groups can be 
organized to brainstorm words within particular lexical sets that the class have studied 
recently. Each group puts the words on separate slips on paper. The slips are then re-
distributed, and the students walk around the room saying their word and trying to find 
members of their group. This new group then works together to write a short text using 
all their words. A further stage is for the group to read their text aloud, while the others 
listen and write down what think were the original lexical items. 
Using textbook exercises. Modern English language textbooks contain a wide 
variety of exercises to practice gap-fills, cloze tests, sentence transformation and word 
formation, often labeled «Use of English». Their main purpose is to give the students 
an opportunity to consolidate the acquired subject matter just to do well in an exam or 
a test. Finding some different ways to use these activities can enliven the FL class, pro-
vide extra learning opportunities and foster greater learner independence.
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An engaging approach consists in doing the gap-fill in a slightly different way. 
Instead of setting the test and then going through the answer with the class, the teacher 
could give out the gap-fill with all the correct answers already completed and ask the 
students to discuss why they are correct. To keep the students on their toes, the teacher 
can make one or two of the answers wrong and have the students find them and explain. 
As a variation, all the answers given may be wrong, so that the students could discuss 
why they are wrong and complete the test with correct answers.
Once the students have worked with a reading text in the coursebook, they may 
be asked to make the whole of it (or just a part) into a gap-fill test for their peers. What 
they choose to blank out may tell the teacher what the students themselves find difficult. 
A simple and lively adaptation of the sentence transformation activity which makes 
it more fun is to do it as a so-called «running dictation». The pairs of sentences are put 
on the board, small enough so that they can’t be read from a distance. The students work 
in pairs, taking turns to run up to the board and read each pair of sentences to be trans-
formed. Then they have to run back to their partner, dictate the sentences and together 
write the correct transformation. With a time limit set, this activity can be made into a 
competition.
A new approach to the word formation exercises suggested by Jonathan Taylor 
is for the students to take each word in capitals given for the blanked sentence and see 
how many words they form within the same word family, e.g. spectacle, spectacular, 
spectator. To make this more fun, the teacher may do it as a team game, with points for 
each correct form. Alternatively, the teacher gives the word and the part of speech and 
checks which team can produce the correct form first [4, p. 52].
Touched upon in this article are only a few ways of how to make most of a stan-
dard textbook. If one looks closely at all speech skills, language systems, types of as-
signments offered by a standard coursebook, the variety of creative activities that the 
teacher can devise and offer the students becomes even wider. Easily adaptable for 
additional kinds of tasks to be done in the classroom are dialogues, photos and pictures, 
writing assignment, comprehension and discussion questions and so on. For example, 
dialogues, along with standard assignments of listening to, gap-filling and acting out, 
may also serve as a basis for the focus on functional language (e.g. using parenthetic 
units), the focus on fluency (e.g. working with «language chunks») or focus on features 
of natural speech (e.g. use of non-standard questions, fillers or hesitations). But all those 
language awareness-raising activities need further thinking over and implementation 
into a lesson plan.
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